




IATEFL 2025
Edinburgh Conference Selections 

58th International Conference 
8–11 April 2025

Edited by Deborah Bullock 

Editorial Committee: Wendy Chambers, Jennifer MacDonald, Amos Paran



Copyright Notice
Copyright for whole issue IATEFL 2026. IATEFL retains the right to 
reproduce part or all of this publication in other publications, including 
retail and online editions as well as on our websites.

Contributions to this publication remain the intellectual property of the 
authors. Any requests to reproduce a particular article should be sent to the 
relevant contributor and not IATEFL.

Articles which have rst appeared in IATEFL publications must 
acknowledge the IATEFL publication as the original source of the article if 
reprinted elsewhere.

Published by IATEFL, 2-3 e Foundry, Seager Road, Faversham, 
ME13 7FD, UK
www.iate.org 

Disclaimer 
Views expressed in this publication are not necessarily those of the editor, or 
of IATEFL or its sta or Trustees.

First published 2026

British Library Cataloguing in Publication Data
Education
Deborah Bullock (Ed.)
IATEFL 2025 Edinburgh Conference Selections

ISBN  PRINTED: 978-1-912588-57-2
 DIGITAL:  978-1-912588-58-9

For a complete list of IATEFL publications including  
Conference Selections from previous years, please write to 
the above address, or visit the IATEFL website at www.iate.org.

Copy edited by Karen Sigley, Cumbria
Designed and typeset by Nathan Hemming-Brown, Bristol
Cover design by Ewa Minkowska
Printed in Britain by Hobbs the Printers Ltd., Totton, Hampshire



3

 Editor’s introduction 

1 e future of ELT?
 1.1  Plenary: Fifty years on: what has changed? Catherine Walter 10
 1.2 Cambridge University Press & Assessment Signature Event:  

A changing world: revisiting the purpose of education Karen Momber  
and Helen Allen 17

 1.3 Plenary: Five burning questions for education from a young  
changemaker Harry Waters 21

 1.4 Plenary: Big asks and uphill tasks: making a case for  
TBLT Neil McMillan  26

2 Maximising learning
 2.1 Plenary: Lessons learned: using the science of learning to  

inform teaching Carolina E. Kuepper-Tetzel 36
 2.2 Utilising free technology tools for optimal vocabulary  

retention Le Phuc Ha Tran  43
 2.3 Harnessing neuroscience to cultivate joyful and engaged  

language learning Seda Khachatourian 46
 2.4 Mindfulness-enriched foreign language classrooms Emine Demiroz  48
 2.5 Neuroaesthetics and language learning: rewiring the brain  

through art Soa Iakovidou  50
 2.6 Energising EFL afternoons: strategies for dynamic and  

engaging lessons Julija Vaisviliene 52
 2.7 Storytelling and aect: bridging language learning gaps  

Vera L. Cabrera Duarte 54

3 Tackling issues in the classroom
 3.1 Panel discussion: (Ir-)reconcilable dierences: from either/or to  

both/and in ELT Eowyn Criseld, Isabella Fritz, Sandra Kotzor,  
Rachel McIntyre and Jane Spiro 58

 3.2 Decoding Scottish speech in the Scottish English language  
classroom Gemma Archer  61

 3.3 Wordless graphic novels as a medium for EAL speaking: classroom 
applications of e Arrival by Shaun Tan Susan Abrill 63

 3.4 Drama in the boardroom: functional business English meets modern 
English plays Katarzyna Kowalczyk 64

 3.5 ‘Wonder words’: creative vocabulary building with advanced  
learners of English Ulla Fürstenberg, Sophie erese urner and  
Hanna Gottlieb-Zimmermann 66 
 

Contents



4

IATEFL 2025: Edinburgh Conference Selections

 3.6 Empowering teachers: strategies for working with neurodiverse  
learners Daiana Natalia Martinez 69

  3.7 From a packed room to a powerful shift: 45 minutes of reframing  
dyslexia and ADHD in language learning Boelo van der Pool  71

4 Teaching and learning with AI 
 4.1 Teaching and assessing writing in the age of AI: reections from the 

Oxford University Press Signature Event Sara Ratner,  
Kelly Webb-Davies, Donald Clark and Yordanka Kavalova 75 

 4.2 A ‘Triple AI’ approach to business writing  
Catherine Prewett-Schrempf and Linda Slattery 78

 4.3 Wordtune: AI-powered tool to enhance writing skills Ruby Vurdien 81
 4.4 A critical reading technique to reduce dependency  

on AI Noha Khafagi 83
 4.5 e great debate: could your students beat ChatGPT?  

Katherine Moran and Cristiana Dias 85
 4.6 Redening business English tasks in the AI era Alexia Schemien 87
 4.7 e eectiveness of AI in developing international business 

undergraduates’ communication skills Sue Ashley,  
Anna Szathmári and Jannie den Engelsman 89

 4.8 Student-centred learning with AI – a recipe for success! Birte Horn 91
 4.9 Enhance research with AI: tools and a four-step literature  

review Maysaa Banat 93
 4.10 AI in ELT: opportunities and risks for accessible  

learning Andrea Vinkler 95
 4.11 Faculty attitudes and integration of AI: insights from research  

Ilka Kostka and Rachel Toncelli 97

5 Teacher education and training
 5.1 Impact of training English women teachers from the  

Venezuelan Amazon Auramarina Lazarde  99
 5.2 Democratising access to teacher education: the case of PUI-UNPAZ 

Marina González  101
 5.3 Teaching from the inside out: metacognition in teacher training 

programmes María Eugenia Ianiro  103
 5.4 Shaping newly qualied teacher identity: lessons for teacher  

educators Robyn Stewart  105
 5.5 Feedback as the barometer of teacher eectiveness  

Matthew T. Ellman 107
 5.6 Cultivating digital literacies in teacher education  

Cristina Manea Gultekin 109
 5.7 Giving post-observation feedback with the head and the heart  

Anna Hasper 111



5

Contents

 
6 Approaches to teacher development
 6.1 Plenary: Teachers and classroom research: ownership, relevance, and 

conceptualisations Daniel Xerri 114
 6.2 Challenges in mentoring teacher-research, and how to  

overcome them Ana García Stone and Richard Smith  129
 6.3 Dialogic reection for professional development: all for one Khoa Do 131 
 6.4 Redesigning a writing course collaboratively: the benets for teaching 

teams Jennifer Schumm Fauster and Mia Schweighofer 133
 6.5 Turning feedback into action: developing a personalised teaching 

improvement plan Elizabeth Demine 135
 6.6 Connecting English language teacher associations, strengthening  

global collaboration Beatrix Price 137
 6.7 Context-appropriate primary ELT practices: challenges  

and opportunities in Argentina María Alejandra Soto 139
 6.8 PRELIM 3: Materials creation as a catalyst for teacher development  

Erica Lindley 141

7 ELT in higher education
 7.1 Are you teaching higher education students the skills they  

really need? Fleur Yerbury-Hodgson 145
 7.2 Sparking law students’ interest in the language class through  

cross-disciplinary topics Aude Hansel 147
 7.3 Forget PowerPoint. Let’s go analogue Michelle Hunter  149
 7.4 Engaging learners of English with location-based educational games 

Donald Richardson  151
 7.5 Academic reading circles on an International Foundation Year  

Joshua Mason-Goodall  153
 7.6 Paper and scissors rock: reframing essay revising skills  

Iona Dawson and Tracie Mac Kenzie  155
 7.7 English training programme for nurses in Portugal  

Lorena Priscila Dantas de Luna and Ana Alexandra Silva 157

8 Teaching young learners and teenagers
 8.1 Enhancing creative writing among young learners (ages 8–12)  

using AI tools Unnati Ved 161
 8.2 Preparing for the future: exploring multiple literacies with  

young learners Ellen Settereld 163
 8.3 Virtual exchange in the young learners’ language classroom  

Annika Kolb and Nurjona Pinguri  165
 8.4 A plurilingual pathway for children learning English  

Melisha Robinson 167



6

 8.5 ‘A muzzling prison cell’: understanding migrant interactions through 
teacher research Josianne Block 169

 8.6 A desirable spoken model for primary school EFL learners in  
Japan Nobuo Yuzawa 170

 8.7 How to improve speaking skills in learners: exploratory action  
research Nino Sturua 172

 8.8 Fostering investment for enhanced language acquisition  
María Inés Vallejo 174

 8.9 Popular series in English language education focusing on gender and 
LGBTQIA+: concepts and research Rieke Dieckho and Jan-Erik 
Leonhardt 176

 8.10 e power of lapbook art in language education Sylvie Doláková 178
 8.11 Express Publishing Signature Event: e ABCs of ELT:  

introducing values through English language teaching Liam Anderson 180

9 Assessment 
 9.1 Co-constructing rubrics: infusing student language assessment literacy 

into TBLT Bárbara Duarte and Juliana Azevedo 183
 9.2 Social-emotional learning in formative assessment in the  

English language classroom Violetta Panchenko, Natalia Dmitrenko  
and Olena Hladka 185

 9.3 Beyond the red pen: eective formative feedback Annie Altamirano 187
 9.4 Take a load o! Skill building and evaluation hacks Sharon Acton 190
 9.5 Japanese EFL learners’ English ability in the national survey  

Chisato Saida 192
 9.6 Reading between the lines of national test scores  

Mohammed Matar and Yaa Jumah 193

10 Materials development
 10.1 Bridging local and global: practical approaches in ELT material  

design Bingjie Liu and Meng Zhu  196
 10.2 Lessons on inclusion: piloting secondary EDI materials  

around the world Philippa Davies 198
 10.3 Creating eective reading activities with AI: limitations  

and suggestions Muying Li  200
 10.4 Using AI to develop an extensive reading curriculum  

Christopher W. Collins 203
 10.5 Including protected characteristics in alternative text descriptions  

for images Derek Philip-Xu 205
 10.6 SEL Deck: making social and emotional learning visible in basic 

education Soraya Alves Lacerda and Patrícia Villa da Costa Ferreira 208

IATEFL 2025: Edinburgh Conference Selections



7

11 Global issues
 11.1 Emancipation for transformation: why empowerment in ELT is not 

enough Steve Brown 212
 11.2 e Hornby Scholars’ Panel Discussion: Jeopardy, disconnect and 

sacrice: decentred initiatives in diverse classroom contexts e A.S. 
Hornby Scholars at IATEFL 2025 214

 11.3 Challenges and coping strategies of TESOL educators in war  
and conict zones Awad Alhassan and Holi Ibrahim Holi 217

 11.4 Engaging Ukrainian lecturers in research: building trust and resilience 
Nataliia Krynska 219

 11.5 Performing personal narratives interculturally: revealing self  
and playing the other Haneen Khaled Jadallah 221

 11.6 Implementing trauma-informed strategies to support refugee  
learners Samiha Salem  223

 11.7 Assessing the impact of ESOL for work programmes  
Neale Gardiner and Sarah Donno 225

 11.8 Eco-responsibility in language teaching: challenging  
anthropocentrism with Indigenous perspectives Urbashi Raha 227

 11.9 Greening the classroom: cultivating sustainable futures  
through English language teaching Mohammed Salim Alharbi 229

 11.10 How to teach about sustainability in a sustainable way Anna Soltyska 231

Contents



160

Teaching young  
learners and teenagers

is chapter is dedicated to the teaching of young learners and teenagers, oering 
both insights and practical techniques. To begin, faced with common challenges 
related to young learners’ creative writing, Unnati Ved turns to GenAI for support, 
and discovers that when carefully integrated, it can not only scaold creativity, deepen 
engagement and foster learner autonomy, but also turn writing into a playful and fun 
activity. Moving on to multiple literacies, Ellen Settereld provides an overview of 
essential literacies that young learners need to navigate and shape the world, together 
with practical suggestions on how to integrate these in the primary classroom. Report-
ing on a project to foster pre- and in-service primary teachers’ competences regard-
ing virtual exchange, Annika Kolb and Nurjona Pinguri describe and exemplify 
how they developed quality criteria for virtual exchange projects, while empowering 
young learners to address real-world issues. Melisha Robinson recounts how she 
implemented a plurilingual approach in India, and shares techniques arising from 
classroom research with young learners that can be used in both multilingual and 
monolingual contexts. Josianne Block also reports on classroom research regarding 
own language use, this time in the context of adolescent migrant learners. Seeking 
to better understand how learners use languages during interactive group tasks, she 
concludes that caution is needed when advocating for a multilingual approach in the 
classroom. Turning to a focus on speaking, Nobuo Yuzawa examines the adequacy of 
spoken models used in textbook audio materials in Japan’s elementary school English 
education, identifying various issues and oering suggestions to address these. Nobuo 
concludes that reforming audio materials is both necessary and urgent to support 
long-term communicative development. Next, to explore secondary students’ appar-
ent reluctance to express themselves in English, Nino Sturua undertook classroom 
research. Nino’s ndings provided valuable insights into underlying reasons for this, 
from which she was able to create an action plan to build condence and improve oral 
communication skills. In another small-scale study in a Scottish secondary school, 
María Inés Vallejo explores how learners construct their language learner identities 
and discovers that by intentionally fostering investment, we can help learners move 
beyond extrinsic motivators and connect more deeply with the language and the peo-
ple who speak it. Focusing on materials, Rieke Dieckho and Jan-Erik Leonhardt 
report on insights from a pilot study with English language teachers into how series 
and serials to address gender and LGBTQIA+ are used in secondary classrooms. Syl-
vie Doláková then describes how she introduced a creative, hands-on, child-centred 
educational technique – lapbooks, or ‘project books’ – to Czech, Slovak and Polish 
teachers. Sylvie explores the educational value and challenges of the method, describes 
how it can be adapted for both individual and group activities, and oers guidelines 
for implementation. Finally, we end this chapter with a Signature talk paper by Liam 
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8.3 Virtual exchange in the young learners’ language classroom

Annika Kolb and Nurjona Pinguri University of Education Freiburg, Germany 
 
Virtual exchange oers valuable opportunities for language learning in the primary 
and pre-school classroom. rough engagement in authentic communicative situa-
tions, even young learners can develop linguistic, intercultural and digital competences 
(Pennock-Speck & Clavel-Arroitia, 2022). Despite this potential, virtual exchange is 
still underutilised in early language education, partly due to a lack of teacher training. 
is paper presents activities of the Erasmus+ project INVITED (Integrating primary 
and pre-school virtual exchange projects into language teacher education) as well as 
an outcome of the project – quality criteria for virtual exchange projects with young 
language learners. 
 
The INVITED project
e INVITED project seeks to foster both pre- and in-service teachers’ competences 
regarding virtual exchange. Four European universities develop training material on 
virtual exchange to include in their curriculum, and aim to provide opportunities 
for pre-service teachers to experience virtual exchange projects with children during 
practice phases as part of their studies. At the same time, a professional development 
course is being developed for in-service teachers to be published on the European 
School Education Platform (ESEP). After a survey with pre- and in-service teach-
ers on their experiences with and their needs regarding virtual exchange (INVITED 
consortium, 2024), the project is building a community of teachers interested in vir-
tual exchange with young learners. e community is promoted through the project 
website as well as an eTwinning group on ESEP (European Commission, 2024). It 
provides opportunities to exchange experiences and materials, displays good practice 
examples and short how-to-do videos, and hosts a series of webinars by experienced 
teachers. 
 
Quality criteria for virtual exchange projects with young learners 
Given the specic requirements of virtual exchange projects with young learners, 
the project consortium set out to develop quality criteria for virtual exchange in the 
early language classroom, based on a variety of sources: 1) existing research on virtual 
exchange in primary school; 2) a questionnaire survey with in-service teachers; and 3) 
criteria for the eTwinning quality labels.

Virtual exchange in the young learners’ language classroom
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Chapter 8: Teaching young learners and teenagers

1       Research on virtual exchange projects in early language classrooms almost exclu-
sively focuses on primary education, with no studies in pre-school contexts. Key 
factors for successful virtual exchange projects that are highlighted in various 
projects are language scaolding, classroom management, task sequencing, good 
communication between partners and a balance between guidance and learner 
autonomy (Pennock-Speck & Clavel-Arroitia, 2022).

2       A questionnaire survey involved 309 in-service primary and pre-school teach-
ers from the project countries. e results showed that teachers emphasised the 
importance of authentic communication (95.1 per cent), as well as pre-planned 
and structured tasks (79.7 per cent).

3       e criteria that are annually awarded for outstanding virtual exchange projects 
by the Twinning initiative furthermore informed the criteria development. ey 
emphasise collaboration, appropriate use of technology, student-centred learning, 
curricular integration and documentation of project results.

Drawing on these sources and with the participation of experienced practitioners 
in the eld, quality criteria for virtual exchange projects in early language education 
were grouped into ve categories: content, teaching methodology, communication, use of 
technology and outcomes (see full criteria and denitions here: https://invited-project.
eu/wp-content/uploads/2024/08/Criteria-and-Denitions.pdf ). It goes without say-
ing that no virtual exchange project will full all the criteria. ey are designed to help 
evaluate projects and identify good practice examples.
 
Sample project: reducing plastic pollution
To illustrate this set of criteria, here is a sample virtual exchange project that took 
place between two primary school classes from France and Germany. e children had 
been learning English for three and two years respectively. e reducing plastic pol-
lution project focused on plastic consumption. rough hands-on activities, such as 
collecting plastic waste and clean-up days, and collaborative tasks between the partner 
classes, students explored alternatives to plastic and developed a shared understanding 
of plastic pollution through both synchronous and asynchronous activities. 

e project addressed a relevant topic for the children. It followed a cross-curric-
ular approach since it included science teaching as well as maths when the children 
compared the weight of plastic waste they had collected. Students jointly developed 
videos with the app ChatterPix, in which animals suering from plastic pollution 
asked for help, highlighting the impact of plastic on the environment. e videos 
were sent to the partner class, which was tasked with nding a solution for the dier-
ent animals’ problems, thus making the videos a collaborative product. Technology 
was creatively used to communicate and develop a multimodal product since the 
app allowed the children to animate photos with voice over. e project empowered 
students to address real-world issues, producing visible outcomes that impacted both 
their classrooms and the wider community.

annika.kolb@ph-freiburg.de; nurjona.pinguri@ph-freiburg.de 
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8.4 A plurilingual pathway for children learning English

Melisha Robinson British Council, Chennai, India
 
A plurilingual approach to learning new languages does not develop language skills in 
isolation but involves learners drawing upon previously known languages and experi-
ence to help mediate meaning (Council of Europe, 2001). is natural process can be 
seen with young learners, who often do not make distinctions between languages but 
rather focus on who they are speaking to and how they can be understood. Inclusive 
practices like this highlight linguistic diversity and challenge English-only perspec-
tives, which have dominated classroom practice for decades. is article shares some 
ideas based on classroom research with young learners in India. ese techniques can 
be used in both multilingual contexts and monolingual contexts. 
 
Why is a plurilingual approach necessary for young learners?
e linguistic, cognitive and aective benets of a plurilingual approach to language 
learning are well-documented. Piccardo and Galante (2018) explain how it provides 
learners with more choice and ownership over their learning, builds their condence 
and improves metacognition, pluricultural awareness and competence. Most impor-
tantly, using a plurilingual approach from an early age promotes an inclusive mindset. 
 
How can you implement a plurilingual approach?
Create a linguistic prole: Documenting learners’ other languages makes teachers aware 
of the linguistic resource available in class and lets learners know that their languages 
are valued. Learners could list the languages they know and indicate their prociency 
on a scale of 1–5. ey could add when they use dierent languages and with whom. 
e teacher can use this knowledge to provide targeted linguistic support and group 
learners with similar languages for tasks. 

Give options to use other languages: Learners could have the option to use their rst 
language for tasks such as self-reection or planning for a writing task. If a learner 
self-reects in the language they are most comfortable with, they can be more critical 
and accurate, and recall is often higher. Planning this way for a writing task can also 
help them access information better and bring it together to share in English. is 
often gives them more condence and clarity when sharing.

A plurilingual pathway for children learning English


